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cation internationalization in the form of joint train-
ing programs (JTPs) to understand how JTPs come 
about as a result of internationalization strategies, as 
well as to discuss the extent to which JTPs contrib-
ute to addressing the skill needs for sustainable eco-
nomic and social development in Vietnam. 

Notably, the JTPs defined in this paper refer to 
in-country foreign education programs approved by 
the Vietnamese ministry of education and training 
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The number of JTPs at different levels, totalling 
550, in 2019, is presented in Chart 1. Such variety of 
JTPs across levels consistently supports the Viet-
namese government’s strategy to internationalize 
the domestic higher education sector (CPCC, 2013). 
However, it also suggests an imbalance among the 
levels of the programs overall, with approximately 
82.5 percent of programs at bachelor and master lev-
els, while all other levels account for the rest at 17.5 
percent. Concerns remain about the ability of JTPs 
to provide entry to underrepresented levels and im-
plications in terms of addressing skills needed at 
these levels for the sustainable development of the 

economy.

Disciplinary fields

Looking further into JTP provision data also shows 
representation of various disciplinary fields in the 
attempt to internationalize the sector. However, an 
imbalance also exists among study fields represent-
ed in the provision of JTPs. While these data demon-
strate the capacity of JTPs to provide access to 
knowledge in various fields, the number of pro-
grams in each field does indicate a gap between 
fields. Details of JTPs by disciplinary fields in 2019 
are presented in Chart 2.  

Chart 2: Joint training programs by disciplinary fields in 2019

Source: MOET, 2019b, 2019c
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neurial responses. In that sense, governments have 
become “buyers of professional educational services 
rather than patrons” (Hatcher et al., 1999). As buy-
ers, they are refocusing their interest on what is pro-
duced rather than how it is produced. The new focus 
on educational outcome is an opportunity for higher 
education institutions to develop varied entrepre-
neurial competencies. International partnerships 
provide one way of allowing institutions to develop 
innovative entrepreneurial responses. 

Against the backdrop of distinct institutional re-
sponses, an interesting finding in the research is the 
attention directed toward local impact. The data 
point to a growing preoccupation with exploring 
possible intersections of global ambitions and local 
responsibilities. In unpacking the varied influences 
forming international partnerships, the data high-
light growing pressures to engage with diverse local 
communities. It has been established that institu-
tions are increasingly called to respond to more di-
verse communities that often demand international 
excellence to meet regional needs (Chatterton & 
Goddard, 2000).

In examining how the initial imprinting trans-
lates into the implementation of partnerships, the 
study highlights ways of achieving productive ten-
sions. Central to this is the identification of tensions 
between intended and experienced practices, as well 
as adaptive mechanisms to deal with them. The find-
ings expose differences in how globally and locally 
oriented institutions across the selected countries 
deal with resource limitations, structural dichotomy, 
and cultural heterogeneity. They further reveal simi-
larities in how institutions experience and adapt to 
changing leadership and champions, communica-
tion maintenance, trust building, and power imbal-
ances. The study traces the possibilities and limits 
enacted by individuals, illustrating that achieving 
productive tensions is continuous and uneven. It 
places a focus on achieving productive tensions rath-
er than attempting to resolve the examined contra-
dictory concepts—in other words, developing an 
appropriate amount of tension instead of seeking il-
lusive resolutions. The adaptive mechanisms em-
ployed by institutions display consistencies across 
the two types of institutions. In that way, they show 

like-mindedness on the individual and relational di-
mensions to create productively tense 
partnerships.
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(2011). Developing strategic international partnerships: Mod-
els for initiating and sustaining innovative institutional link-
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alization—approaches, methods and findings (IMPI). Euro-
pean Commission 
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The number of international students coming to 
China has sharply expanded, especially as a re-

sult of the Belt and Road Initiative. China is the third 
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internationalization are recent in the country, but 
the design and characteristics of programs such as 
the Science without Borders program, the Languag-
es without Borders program, and the Institutional 
Program of Internationalization suggest continuity 
rather than rupture of historical patterns. At the na-
tional level, internationalization of higher education 
has been consolidated in a hegemonic way, focusing 
on Brazil’s integration into the capitalist global mar-
ket, with little priority given to relations with the 
“Global South” (Leal, 2020).

This hegemony has shaped and restricted what 
internationalization means in that context, influenc-
ing individual HEIs’ strategies despite their sup-
posed autonomy. The institutionalized perspective 
of internationalization at the Universidade Federal 
de Santa Catarina (UFSC), a public federal, tui-
tion-free, and research-based university located in 
the south of Brazil, aligns with this paradigm. As 
Leal (2020, 125, own translation) argues, 
 from the central management perspective, in-

ternationalization is ultimately limited to: 1. us-
ing English in teaching, research, and 
administration; 2. publishing articles in indexed 
journals; 3. curricular change to meet the expec-
tations of the “world market”; 4. attracting stu-
dents and researchers from “world-class 
universities”; 5. establishing partnerships with 
institutions well positioned in “global university 
rankings” and 6. using “regional cooperation” 
and “South–South cooperation” for the purpose 
of one’s own recognition as “international lead-
er.” Given this framework, all other possibilities 
are implicitly neglected.  

That same university, however, also takes initia-
tives of international interaction with certain charac-
teristics that seem removed from the “privileged” 
perspective. Such initiatives are a fruitful terrain for 
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Argentina and referred to as the root of the relation-
ship between university reform and social reform, 
giving birth to the broad concept of extensão. Such a 
concept can be associated with the idea of autonomy 
conditioned to society, or contextualization of uni-
versity activities. By enabling a direct association be-
tween quality and pertinence, it acts as an engine of 
integral university practices and fosters a dialogue of 
scientific and popular knowledge, permeating and 
transforming teaching and research.

Emphasis on local histories and contextual real-
ities seems to have brought Brazilian students closer 
to their (self–)recognition as Latin American. This 
(self–)recognition reflects a perspective of interna-
tionalization that, to a certain extent, differs from 
the one that is oriented to meet the demands of the 
world market, placing specific ways of knowing and 
being as superior to others. As the program enables 
the contemplation of the history, diversity, and daily 
life of the communities composing Latin American 
public universities, it can serve as a contribution to 

the denaturalization of colonial imaginaries in high-
er education, so that the perspective of international-
ization privileged in Brazil and at UFSC may 
transcend the uncritical transposition of external 
determinations.

References
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Companies report that graduates have the techni-
cal skills that they need for their jobs, however 
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engaged to use their personal experiences to 
teach or coach their Black peers who are consid-
ering study abroad, which might simultaneous-
ly serve as another mechanism for them to 
digest and make sense of experience.

All these recommendations are ultimately rooted in 
the recognition that race is central, not peripheral, to 
the experiences that students have abroad. For too 
long, practitioners have assumed a singular type of 
study abroad experience based on the profile of the 
white, affluent, college-aged woman. By failing to ac-
count for the diversity of the students and their 
unique needs, study abroad agents overlook oppor-
tunities to make programs more inclusive. A 
race-conscious lens empowers study abroad admin-
istrators to challenge what they consider “the norm” 

(Sweeney, 2014) and consequently how they develop 
and execute their programs.

References

Dodge, R., Daly, A., Huyton, J., & Sanders, L. (2012). The chal-
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Chung, 2019). At the same time, the government of 
Canada, joined by higher education institutions in-
terested in reaping the benefits of internationaliza-
tion, has made immigration a national priority 
(Government of Canada, 2020). 

 The findings of this study are relevant to vari-
ous stakeholders including national governments, 
universities, and individual students. A better un-
derstanding of PhD students’ decision-making will 
be significant for universities as they reconsider 
their strategies to attract highly talented internation-
al students, and for national governments as they 
seek to attract skilled labor as part of their immigra-
tion policies (Fischer & Green, 2018). In addition, 
the findings will be relevant for students who are 
interested in understanding the multifaceted pro-
cess of choosing a study abroad destination. 

References
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pete for admission to higher education in China. 
Since the late 1990s, China has gone through a 
phase of higher education massification, yet it is still 
extremely challenging for students to secure a place 
of study in the limited number of elite institutions. 

Disability is strongly stigmatized in Chinese so-
ciety. People with disabilities are largely subject to 
negative and disheartening attitudes. Chinese high-
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Since human society entered the twentieth centu-
ry, diversity has become a key feature that mani-

fests itself in all aspects of society, together with the 
spread of modernization to most parts of the world. 
The globalization process, which features increasing 
transnational mobility of capital, knowledge, people, 
values, and ideas, has intensified the diversity issue 
further. In this global era, in addition to their tradi-
tional academic and social roles, universities’ cultur-
al mission has been highlighted, as globalization 
has dramatically increased the opportunities for peo-
ple of different cultures to meet. Universities have 
long served as key cultural mediators in encounters 
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tion is not only an emotional response, but also de-
pends upon the use of one’s cognitive faculties as a 
way to approach emotions. Through persistent exer-
cises, appreciation may be acquired and internalized 
as an individual’s ability. 

Fei’s cultural self-awareness theory is distinct 
from other models that are instrumental in nature, 
in that his construction has personal development 
as the ultimate goal. According to Fei’s argument, 
effective functioning in and/or with other cultures is 
only one of the many benefits that cultural self-aware-
ness offers. Acquiring cultural awareness eventually 
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HE worldwide evolve to address sustainability con-
cerns by utilizing IKS and benefiting from them? 
Resource pooling, reusing, upcycling goods, green 
business, and community cooperation integral to 
tribal culture are the next business leaps2. The 
“Ubuntu” concept of the Nguni tribes of Southern 
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In the first three decades of independence from the 
Soviet Union since 1991, Kazakhstan “aggressive-

ly” introduced a series of modernization and inter-
nationalization reforms in the field of higher 
education (HE) (Ahn et al., 2018).  Internationaliza-
tion of research (IoR) and the increase of interna-
tional research outputs became central pillars in a 
wider internationalization of the higher education 
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